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1. Introduction 

The investigation on the role of emotion 

in learning has been going on for decades. 

Taking into account findings of several 

studies, learners’ affective domain does 

matter in the learning and teaching 

process. In particular, a certain affective 

variable has caught the attention of 

various experts in the fields of education 

and psychology, which is anxiety. A 

simple yet exact definition of anxiety was 

given by Horwitz (1986), saying that it “is 

a kind of troubled feeling in the mind, a 

subjective feeling of tension, 

apprehension, nervousness, and worry 

associated with an arousal of the 

automatic nervous system.” 

 Not only in mundane situations, like 

riding a rollercoaster or treading a dark 

street, is anxiety seen but also in complex 

undertakings such as learning a subject at 

school. In fact, school subjects that 

 Research on foreign language anxiety (FLA) has been an interest for decades based on the premise that 

the affective domain plays a significant role in language learning. This paper is an attempt to further this research 

endeavor by exploring English language anxiety among pre-university students from minority tribes in the 

Philippines, particularly in Mindanao State University-Marawi. By distributing copies of the Foreign Language 

Classroom Anxiety Scale (FLCAS) to 68 participants and interviewing some of them, this study gathered pertinent 

data. After completing quantitative and qualitative analyses, data revealed that participants suffer from moderate 

to high levels of anxiety, covering all types of language anxieties, namely, communication apprehension, test 

anxiety, fear of negative evaluation, and classroom anxiety. Data from one-on-one interviews disclosed factors 

that caused their anxieties such as difficult tests and lessons, mental disturbances, perceived incompetence and 

low self-efficacy, and family’s expectations and pressure. Moreover, no significant difference in language anxiety 

was found among five age groups as well as between participants who graduated in public and private high 

schools. In contrary, there was a significant difference in language anxiety between male and female participants, 

with female ones as more anxious. This study asserts that educators should employ inclusive, sensitive, and 

responsive English instructional programs and interventions especially in multicultural classrooms to cater to 

the needs of learners, particularly those who belong to minority groups. 
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necessitate learners to exert cognitive 

efforts may tend to cause anxiety among 

them (Alico & Guimba, 2015). Thus, it 

has become a concern among educators 

and experts that the realm of anxiety 

should be explored and delved into. 

Actually, there are other affective factors 

affecting students’ learning such as 

attitude and motivation, but anxiety has 

gotten much concern (Tran, Moni & 

Baldauf, 2012). 

 Based on the reviewed literature and 

studies, a major field emerged as one of 

the most studied in terms of the 

involvement of anxiety and that is 

language learning. A huge amount of 

research delved into the concept of 

language anxiety, particularly English 

(Kao & Craigie, 2010; Tran, Moni & 

Baldauf, 2012; Cui, 2011; Cebreros, 

2003); Pappamihiel, 2002). This research 

interest originated from what Horwitz, 

Horwitz and Cope (1986) conceptualized 

as the foreign language anxiety (FLA). 

They defined FLA as “…a distinct 

complex of self-perceptions, beliefs, 

feelings and behaviors related to 

classroom  language  learning  arising  

from  the uniqueness  of  the  language  

learning  process” (p. 31). Kondo and 

Ying-Ling (2004) recounted Horwitz and 

Young’s (1991) words that “language 

anxiety is consistently associated with 

problems in language learning such as 

deficits in listening comprehension, 

reduced word production, impaired 

vocabulary learning, lower grades in 

language courses, and lower scores on 

standardized tests” (p. 1). Thus, English 

language anxiety has made an interesting 

fertile ground for research regarding its 

nature and effects to learners’ 

performance in English. 

 As literatures were reviewed, the 

researcher found an interesting 

unexplored part in the field of anxiety 

research. First, most of English language 

anxiety researches only involved high 

school students (e.g. Choi, 2013; 

Muhaisen & Al-Haq, 2010; Cui, 2011) 

and college students (e.g. Akbari & 

Sadeghi, 2013; Waseem & Jibeen, 2013; 

Yoon, 2012; Kao & Craigie, 2010). 

Second, very few studies on English 

language anxiety involved and 

independently studied students coming 

from minority tribes of a certain country 

(i.e. Pappamihiel, 2002). The researcher 

adheres that the existence of differences in 

identities such as age, gender, ethnicity, 

race, and others provides a fertile avenue for 

teaching and research (WISELI, 2010). 

With these impetuses, the researcher aims 

to investigate the English language 
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anxiety of pre-university students from 

minority tribes in the Philippines, 

particularly in Mindanao State University. 

The researcher believes that in exploring 

students’ English anxiety, a relevant idea 

may prevail which would possibly explain 

why English is an anxiety-provoking 

subject among learners. In addition, 

considering the case of students from 

minority tribes in this study would 

uncover new understanding on their 

learning struggles and difficulties. 

Correlating as well their profile in terms 

of age, gender and school type to their 

anxieties in English is also of great 

interest as well which could generate 

ideas regarding the role of those variables 

in anxiety. Lastly, this study aims to draw 

valuable implications from the findings 

that may contribute to the enhancement of 

English instruction for minority tribes. 

 

2. Research Questions 

This study holds interest in exploring 

English language anxiety among pre-

university students belonging to minority 

tribes in the Philippines. Specifically, this 

undertaking attempts to answer the 

following questions: 

1. What are the participants’ anxieties 

in English? 

2. What levels of English anxiety do 

the participants possess? 

3. Are there significant differences in 

English language anxiety among 

participants from different age 

groups? 

4. Are there significant differences in 

male and female participants’ 

English anxiety? 

5. Are there significant differences in 

English anxiety of participants from 

public and private schools? 

 

 

3. Research Methodology 

 

3.1. Research Setting and Participants 

Pre-university students in Mindanao State 

University are students who did not 

qualify to enrol a baccalaureate degree (4- 

or 5-year degree) because their scores in 

the System Admission and Scholarship 

Examination (SASE) did not reach the 

cut-off score of 75 points. As an 

affirmative action of the University, 

students with scores from 55 to 74 are 

accommodated in the Pre-University 

Center to undergo a bridging program. 

They study three subjects, namely, 

English, Mathematics, and Values 
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Education, in preparation for college. 

There were sixty-eight (68) participants in 

this study who were enrolled in the 

College Bound Program (CBP). The 

College Bound Program is a one-month 

special bridging program only for 

students from minority tribes who did not 

qualify for a baccalaureate degree. They 

were under the tutelage of the author, 

particularly in the English subject. Thus, 

direct supervision was at hand which 

ensured the quality of data collected from 

the participants. In terms of profile, their 

age ranged from 15 to 19 years old; almost 

half of them were 17 years old (48.5%); 

40% of them are female; and 73% came 

from public schools. Majority of the 

participants are members of the Meranao 

tribe, a Muslim minority group that settles 

around Lake Lanao in Marawi City. A 

few of the respondents are Manobo and 

Subanen natives coming from the 

provinces of Surigao and Agusan. 

3.2. Research Design 

This study employed the mixed methods 

design that combines both quantitative 

and qualitative methods. The quantitative 

method adopted by the researcher was the 

survey method in which survey 

questionnaires were used to obtain data. 

The qualitative method employed in this 

study was the interview method. The 

researcher came up with the first set of 

data by administering the survey 

instruments, followed by individual 

interviews with some select participants. 

3.3. Instruments 

 

3.3.1. Foreign Language Classroom 

Anxiety Scale (FLCAS)  

The Foreign Language Classroom 

Anxiety Scale (FLCAS) was used as 

instrument to describe and measure 

participants’ English language anxiety. In 

fact, Kao and Craigie (2010) also used this 

instrument to gauge students’ anxiety in 

English among Chinese students. 

Horwitz, et al. (1986) designed such 

questionnaire to determine language 

learners’ anxieties considering three 

aspects, namely, communication 

apprehension, fear of negative evaluation, 

and test anxiety. Many studies (Horwitz, 

et al., 1986; Saito, Horwitz, & Garza, 

1999; Aida, 1994; Truitt, 1995; Batiha, 

Mohd Noor & Mustaffa, 2014) testified 

the reliability of the instrument. An 

independent reliability test run by the 

author also proved that FLCAS is reliable 

(overall α=.87). This instrument contains 

thirty-three (33) statements that serve as 

indicators of language anxiety 
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experiences, reactions, and apprehensions 

among English language learners. These 

items are rated using a 5-point Likert scale 

ranging from Strongly Agree to Strongly 

Disagree. For the purpose of coming up 

with accurate overall mean, some positive 

statements (Statements 2, 5, 8, 14, 18, 22, 

28, 32) in FLCAS were made negative to 

make all statements homogeneous. 

3.3.2. Interview Guide 

Another instrument used in this study was 

an interview guide containing questions 

regarding participants’ perception, 

reactions, and experiences related to their 

English anxiety. It contains questions 

including follow-up questions to extract 

the needed information. These are the 

following: 

1. Do you find English difficult? Why 

or why not? 

2. Are you afraid or nervous whenever 

you are in an English class? Why or 

why not? 

3. In what moments in you English 

class do you feel fear? Why? 

 

3.4. Data Analysis 

The analysis of quantitative data was done 

using SPSS 14.0. Specifically, the 

following statistical tools were run in the 

statistical program: (i) mean and standard 

deviation, (ii) Chi-square Test, (iii) 

Pearson product moment correlation 

coefficient, and (iv) t-test of Independent 

Sample Means. In interpreting the mean 

values of the participants’ response to 

FLCAS, the mean ranges in Table 1 were 

used. 

 The researcher recorded and 

transcribed the qualitative data gathered 

through one-on-one interview with some 

participants. Since the answered similar 

questions, their responses were analyzed 

to generate themes and to gather 

additional data that may arise to enrich the 

findings. 

 

4. Findings and Discussion 

This present study attempts to explore the 

English language anxiety of pre-

university students who come from 

minority tribes in the Philippines. It aimed 

to: (i) describe their anxiety both 

quantitatively and qualitatively; (ii) 

compare participants’ anxiety using 

gender and school type as grouping 

variables; and (iii) determine the 

influence of ethnicity to English language 

anxiety. This section presents the gathered 

data according to the arrangement of 

research questions presented previously. 
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4.1. Participants’ English Language 

Anxiety 

The findings viewed in Table 2 refer to 

participants’ English anxiety, which is 

composed of four constructs, namely, 

communication apprehension, test 

anxiety, fear of negative evaluation, and 

classroom anxiety. The results above 

show that the participants were most 

highly anxious in the consequences of 

failing their English class (M=4.04), 

which is similar with the finding of 

Batiha, Mohd Noor and Mustaffa (2014). 

Moreover, they were highly anxious when 

the English teacher asks questions which 

they have not prepared in advance 

(M=3.88), and when they have to speak 

without preparation in English class 

(M=3.88). This may mean that they feel 

anxious whenever the teacher evaluates 

and asks them to use the language orally. 

Participants also have high anxiety in 

other indicators which are under the three 

dimensions of English language anxiety, 

namely, communication apprehension, 

fear of negative evaluation, and test 

anxiety. Hence, their anxiety is holistic 

and manifests itself even in common and 

salient activities in the English classroom 

that are relevant to assess their skill in 

using the language. Such activities for 

assessment are oral activities (e.g. 

recitation, reporting) and written tests. 

4.2.  Findings from the Interview 

 

4.2.1. Role of Assessment 

To delve into the reasons why students are 

anxious toward English, the researcher 

asked participants during the one-on-one 

interview. One theme found in their 

answers is the role of assessment. 

Participants reported the following: 

Participant 1: “Yes, if asked to answer a 

question or to report a topic; the quizzes 

and exams are difficult…” 

Participant 3: “Yes, the quizzes are 

difficult; if asked to answer orally because 

I am being laughed at if my answer is 

wrong.” 

Participant 4: “Yes, I feel nervous during 

exams.” 

 Their responses indicate that they feel 

anxious in English because of 

assessments given to them in the subject. 

Students should expect that in language 

subjects, oral and written assessments 

would confront them. However, these 

very assessments become the culprit of 

students’ fear especially in English. 

Feeling nervous during oral reports, 

quizzes, and major examinations is 
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participants’ reaction that manifests their 

English language anxiety. Based on their 

responses, they are anxious of oral 

activities because they are afraid to 

become subjects of ridicule in the class, a 

finding that is consistent with what Young 

(1991) and Gregersen (2013) noted. They 

are also afraid of written tests because for 

them, tests are difficult and the inherent 

feeling of fear to fail is most probably 

present whenever they encounter tests. 

Young (1991) also pointed out language 

testing as a cause of learners’ anxiety. 

Alico and Guimba (2015) also confirmed 

the existence of test anxiety among pre-

university students and enumerated 

factors causing test anxiety. These 

findings are somehow consistent to the 

results of the FLCAS shown above 

wherein participants are nervous when 

speaking in class and get more confused 

as they prepare for tests and are afraid of 

the consequences of failing. 

4.2.2. Difficult Lessons in English 

Aside from the participants’ descriptions 

of oral and written activities given to 

them, certain topics in the English subject 

contribute to their anxiety and can be the 

reason why assessments seem to provoke 

anxiety among them. Participants 

reported that: 

Participant 2: “I can’t understand some 

lessons such as outlining.” 

Participant 5: “Verb use is difficult.” 

Participant 6: “Subject-Verb Agreement 

is confusing.” 

 The quoted responses above show that 

there are specific lessons in the English 

subject that fuel their anxiety. Some of 

them are outlining, verb use, and subject-

verb agreement. MacIntyre (1995) 

already stressed before that the numerous 

rules that learners need to master 

potentially make them anxious toward 

English. Verb use and subject-verb 

agreement are grammar lessons, while 

outlining is a writing lesson. These two 

types of lessons are just part of the basics 

in English and are important in almost all 

aspects of English language skills. 

However, these basic concepts even cause 

anxiety to participants. This is alarming 

since there are other higher lessons in 

English that can be more difficult and 

confusing for them (e.g. voice, tenses, and 

essay writing). To put simply, if they are 

anxious with basics, they would probably 

be more anxious with higher lessons that 

need basic knowledge. 

4.2.3. Mental Disturbances 
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Participants disclosed that their anxiety 

toward English language emanated from 

factors within them. Some participants 

reported some manifestations of their 

anxiety: 

Participant 2: “I easily forget what I have 

studied.” 

Participant 4: “I always think of negative 

things when I encounter English.” 

Participant 3: “I experience mental block 

during tests.” 

 Based on their responses, participants’ 

mental disturbances during their English 

class indicate their anxiety toward English. 

As maintained by Pappamihiel (2002) 

based on Eysenck’s (1979) contention, 

anxiety causes dysfunctions in an 

individual due to their pre-occupied minds 

and divided attentions, affecting mental 

processes and concentration. This can be 

the reason why participants easily forget 

what they have studied, think negatively, 

and encounter mental block. Thus, anxiety 

plays a debilitative role in learning since it 

impedes productivity among learners, 

which might result in failure. 

4.2.4. Perceived Incompetence in English 

Part of the central reasons why learners 

have anxiety is their self-perception as 

learners. As participants revealed: 

Participant 1: “I want to be good in 

English. Books were bought for me and I 

have time to study. But I feel like something 

is still missing in me.” 

Participant 5: “I believe that some are born 

not good in English.” 

Participant 6: “Nothing is wrong with the 

teacher but there’s something wrong with 

me.” 

 These responses seem to imply that 

participants have the belief that they are not 

good enough to learn English. They are 

aware that they have certain deficiencies 

and that they are incompetent in learning 

English. Moreover, they did not even blame 

their English teachers for the personal 

challenges that they experience due to 

anxiety. Hence, there is no doubt that they 

would develop anxiety toward English 

since their self-efficacy is low. This is 

consistent with the discovery of some 

studies (Gkonou, 2014; Cubukcu, 2007; 

Kim, 2000; Pajares & Johnson, 1994; 

Young, 1991) that anxious learners tend to 

undermine themselves and have low self-

esteem and self-efficacy as learners. Zhang 

and Zhong (2012) further noted that 
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learners’ false beliefs and perceived 

incompetence can militate anxiety. 

 As additional information, pre-

university students in Mindanao State 

University have been thrown with negative 

criticisms that they are failures; that they 

are a bunch of slow-thinking students; and 

that they are a shame because they failed 

the system admission examination given by 

the University. Alico and Guimba (2015) 

documented a proof that even parents do 

not want their children to be in the Pre-

University Center because of its stigma. It 

apparently signifies that there is a need for 

concerned entities to address personal 

issues among students to enable them to 

learn with interest and motivation, 

regardless of the criticisms they might 

receive. 

4.2.5. Family’s Expectation and Pressure 

It sounds interesting that the participants’ 

family itself can contribute to the 

development of anxiety toward English. 

For instance, a participant said: 

Participant 4: “I am afraid of English 

because of my family. They expect 

something from me.” 

Participant 1: “I have to do better because 

if I don’t pass, my parents will arrange my 

marriage.” 

 At certain times, many consider 

expectations and pressure as positive 

motivators for learners. However, the 

abovementioned response seems to prove 

otherwise, which is consistent with the 

studies of McDonald (2001) and Alico and 

Guimba (2015), stating that parental 

expectations and pressure may trigger 

anxiety among learners. Because of these 

anticipations, especially from family 

members, learners may think of learning as 

gaining high achievements that becomes a 

tedious job for them. Thus, learners could 

have the tendency to develop fear for 

learning due to the possibility of failures 

that might displease those who expected 

something from learners. More so, the 

consequence of academic failure, which is 

sometimes relative, is what makes learners 

anxious. Participant 1’s experience is an 

example of a culture-related consequence 

imposed to her, that is arranged and forced 

marriage, which she finds fearsome. This 

finding seems to prove that pre-university 

students from minority tribes are not 

exempted from suffering anxiety caused by 

family expectations and pressure. 

4.3. Participants’ Level of English 

Language Anxiety 

Table 3 distributes the respondents 

according to their English anxiety level and 
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shows that a large number of them (63.2%) 

have moderate anxiety, followed by those 

with high anxiety. This means that pre-

university students from minority tribes 

possess a considerably alarming level of 

anxiety toward English and that does not 

make them different from other English 

language learners. This finding is the same 

with what Alico and Guimba (2015) found 

that many pre-university students have 

moderate to high English test anxiety level. 

Knowing this scenario, teachers need to 

design effective intervention intended for 

alleviating English anxiety, which is 

inclusive and culturally sensitive toward 

students from minority tribes. 

 

4.4. Differences in English Language 

Anxiety based on Participants’ Profile 

Table 4 presents the results of comparing 

English language anxiety among 

participants from different age groups. 

Initial survey showed that five age groups 

composed the sample, with ages ranging 

from 15 to 19, which means that they were 

adolescents. As revealed above, there is 

no significant difference in English 

language anxiety among age tribes 

(p>0.05). This signifies that participants’ 

age did not matter in the level of anxiety 

that they possess since all age tribes’ 

anxiety levels are comparable. A study by 

Aydin (2008) found that age correlates 

with anxiety and that as learners get older, 

their anxiety gets lesser. However, the 

present study does not adhere to that idea.  

 In terms of gender, Table 5 reveals 

that female pre-university students are 

more anxious to English compared to 

male ones, as shown by their respective 

means. This is similar with Muhaisen and 

Al-Haq’s (2012) finding. When female 

and male students’ English language 

anxieties were compared using t-test 

analysis, results confirmed that there is a 

significant difference in English language 

anxiety between genders. This finding is 

consistent with what Kao and Craigie 

(2010) also found. However, other studies 

asserted that male students are more 

anxious than female students (Cui, 2011), 

while others said that there is no 

difference in anxiousness between 

genders (Aida, 1994; Chang, 1996). 

 Type of school is the last factor used 

to compare participants’ English language 

anxiety. As data revealed, students from 

public schools have a slightly higher mean 

than those coming from private schools. 

However, t-test result showed no 

significant difference due to the small 

mean difference. This means that the level 

of anxiousness among learners from 

public and private high schools is 
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comparable and that the type of school 

where learners come from does not matter 

in having anxiety in English. 

 

5. Pedagogical Implications and 

Recommendations 

A number of interesting findings came out 

of this study that forwarded understanding 

about English language learners. The 

focus of this paper is the case of pre-

university students in Mindanao State 

University, Philippines, particularly 

coming from minority tribes that availed 

of the University’s affirmative action. As 

revealed by the results, the participants, 

with levels ranging from moderate to 

high. All components of FLA were 

present in their anxieties such as 

communication apprehension, test 

anxiety, fear of negative evaluation, and 

classroom anxiety. 

Among participants’ demographic 

profiles, only gender mattered in English 

language anxiety since a significant 

difference between male and female 

anxieties came out, with female 

participants as more anxious than male 

ones. These findings imply that English 

teachers should not take confidence on the 

belief that all learners are the same in 

terms of dispositions, competence, and 

identity. Many pedagogical innovations 

have sprouted from the fact that learners 

have individual needs and differences; 

hence, stressing the need for differentiated 

instruction based on multiple 

intelligences, learning styles, and others. 

Teachers, therefore, should teach English 

with necessary adjustments to the 

capabilities and, most importantly, ethnic 

affiliations of learners. Since students 

from minority tribes also suffer from 

anxiety, educators need to employ 

strategies and techniques necessary to 

alleviate and even eliminate their 

anxieties. No doubt that through this, 

students’ performance will be 

ameliorated. 

 Moreover, factors causing English 

language anxiety among participants also 

deserve emphasis. First is the role of 

assessment, both written and oral tests, in 

anxiety. Pre-university students from 

minority tribes should also receive 

appropriate tests and tasks that do not 

provoke fear and anxiety. As to their fear 

of being laughed at during activities, 

teachers should instill in students the 

value of peace and respect for all 

constituents, especially for those coming 

from minority tribes that, for a long time, 

have experienced discriminatory 

treatment and bigotry. Another factor is 
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the difficulty of lessons. Obviously, no 

lesson or subject is difficult if effective 

teaching and instructional materials are 

present. In this view, concerned persons 

such as teachers, administrators, and 

curriculum and materials developers need 

to enhance English instruction by 

employing effective methods and 

meaningful learning experiences that 

would help learners understand lessons 

better. 

 Internal factors among learners should 

also be given attention. Due to the 

challenges that pre-university students 

from minority tribes receive, especially 

debilitative ones, they tend to sulk, 

undermine themselves, and just accept 

that they are not good enough. This 

implies that they have not received 

adequate attention and intervention from 

authorities. There has to be active 

engagement from teachers, counselors, 

and others in order to strengthen 

intervention programs that boost students’ 

motivation to learn and to bring out the 

best in them. 

 

6. Conclusion 

This study has contributed a number of 

important things. First, it addressed a gap 

in language anxiety research and the need 

for research in a local setting, specifically 

involving minority tribes. Research on 

English language learning struggles of 

minority tribes particularly in the 

Philippines still needs development. 

Keeping in mind the changes and 

developments in educational frameworks, 

researchers should be more curious about 

the status of learners from minority tribes 

as well as the struggles they encounter in 

coping with the dynamic world of 

learning. This study at least has taken a 

step to advance this research endeavor. 

Second, it contributed to the knowledge 

base of language anxiety research by 

disclosing pre-university students’ 

perspectives on English language learning 

as well as their experiences with anxiety. 

Third, in the light of the findings, this 

study forwarded valuable implications 

and recommendations that would give 

English teachers more ideas on how to 

enhance their teaching practices, 

especially when they are in multicultural 

classrooms. 

 As final words, many individuals, like 

the minority tribes, have come out of their 

comfort zones and have chosen to 

integrate with the majority. They have 

realized that by education, they would 

become better citizens and more 
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productive. Of course, studying English is 

inevitable; however, they could also not 

avoid the difficulties in learning English. 

The researcher believes that educational 

institutions should be inclusive, sensitive, 

and responsive to the unprecedentedly 

dynamic and diversified society today. It 

is hoped that educators would continue 

the quest for deeper understanding about 

learners from minority tribes as well as 

continue the search for effective 

interventions that would cater to their 

needs. Mindanao State University-

Marawi’s very owned Pre-University 

Center is a concrete example of an 

inclusive institution that offers a bridging 

program intended to train and prepare 

minority tribes for college education. 

Other institutions can emulate this 

program since the Philippines is not the 

only country in the world that homes 

different minority groups. 
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APPENDIX 

List of Tables 

TABLE 1. Mean Ranges and their Equivalent Anxiety Level 

Mean Range Anxiety Level 

1.00-1.79 Very Low 

1.80-2.59 Low 

2.60-3.39 Moderate 

3.40-4.19 High 

4.20-5.00 Very High 

 

 

TABLE 2. Description of Participants’ English Language Anxiety 

Indicators M SD Description 
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1. I worry about the consequences of failing my English 

class. 
4.04 1.07 High Anxiety 

2. I get nervous when the English teacher asks questions 

which I have not prepared in advance.  
3.88 1.13 High Anxiety 

3. I start to panic when I have to speak without 

preparation in English class. 
3.88 .94 High Anxiety 

4. In English class, I am so nervous that I forget what I 

know. 
3.85 1.01 High Anxiety 

5. I am afraid when I do not understand what the teacher 

is saying in the English class.  
3.76 1.06 High Anxiety 

6. The more I prepare for an English test, the more 

confused I get. 
3.68 1.13 High Anxiety 

7. I feel my heart pounding when I am going to be asked 

to speak in English class.  
3.67 .95 High Anxiety 

8. I feel shy when speaking English in front of other 

students. 
3.66 1.11 High Anxiety 

9. I am afraid that my English teacher will correct every 

mistake I make. 
3.64 1.16 High Anxiety 

10. Even if I am well-prepared for English class, I feel 

anxious about it. 
3.60 .96 High Anxiety 

11. I get nervous when I speak in my English class.  3.56 1.17 High Anxiety 

12. I get nervous when I don't understand every word the 

English teacher says.  
3.52 1.21 High Anxiety 

13. I feel overwhelmed by the number of rules I have to 

learn to speak English.  
3.50 1.02 High Anxiety 

14. I tremble when I know that I'm going to be asked to 

speak in English class.  
3.47 1.01 High Anxiety 

15. I never feel quite sure of myself when I am speaking 

in my English class.  
3.39 .80 Moderate Anxiety 

16. I always feel that my classmates speak better English 

than I. 
3.35 1.16 Moderate Anxiety 

17. I get depressed when I don't understand what the 

teacher is correcting. 
3.35 1.04 Moderate Anxiety 

18. English class moves so quickly that I worry about 

getting left behind. 
3.34 .80 Moderate Anxiety 

19. I worry about making mistakes in English class. 3.30 1.13 Moderate Anxiety 

20. I am afraid that my classmates will laugh at me when I 

speak English. 
3.28 1.28 Moderate Anxiety 

21. I think that my classmates’ English is better than mine.  3.22 1.09 Moderate Anxiety 

22. I understand why some people get so upset over 

English class. 
3.16 .95 Moderate Anxiety 

23. I feel pressured to prepare very well for English class.  3.16 1.07 Moderate Anxiety 

24. I don’t feel easy when native English speakers are 

with me.  
3.16 1.16 Moderate Anxiety 

25. I feel tenser and have more pressure in English class 

than in other classes. 
3.13 .95 Moderate Anxiety 
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26. It embarrasses me to volunteer answers in my English 

class. 
3.09 .95 Moderate Anxiety 

27. In English classes, I think of things that are unrelated 

to the lesson.  
3.01 1.16 Moderate Anxiety 

28. I will be nervous when speaking with native English 

speakers. 
2.97 1.25 Moderate Anxiety 

29. It would bother me at all to take more English classes.  2.84 1.12 Moderate Anxiety 

30. I am not usually at ease during tests in my class. 2.76 .83 Moderate Anxiety 

31. Before English class, I don’t feel confident and 

relaxed.  
2.71 1.09 Moderate Anxiety 

32. I don’t feel confident when I speak in English class.  2.70 .97 Moderate Anxiety 

33. I often feel like not going to my English class. 2.22 .98 Low Anxiety 

OVERALL MEAN 3.33 
MODERATE 

ANXIETY 

 

TABLE 3. Distribution of Participants in terms of English Language Anxiety Level 

 Frequency Percent 

Moderate 

Anxiety 

43 63.2 

High Anxiety 24 35.3 

Very High 

Anxiety 

1 1.5 

Total 68 100 

 

TABLE 4. ANOVA Results on Comparing ELA of Participants from Different Age Groups 

  Sum of 

Squares 

df Mean 

Square 

F Sig. 

Between 

Tribes 

.273 4 .068 .759 .556 

Within 

Tribes 

5.671 63 .090   

Total 5.944 67    

 

TABLE 5. Comparison between Language Anxiety and Mathematics Anxiety according to 

Gender 

Anxiety Sex M SD 
Std. Error 

Mean 

Language 

Anxiety 

Male 3.2239 .25400 .04800 

Female 3.4108 .30497 .04822 

 

Independent Samples Test 

 t-test for Equality of Means 

t df p Mean 

Diff. 

Std. 

Error 

Diff. 

95% Confidence 

Interval of the 

Difference 
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Lowe

r 

Upper 

Language 

Anxiety 

Equal 

variances 

assumed 

-2.66 66 .010 -.187 .070 -.327 -.0465 

 Equal 

variances 

not 

assumed 

-2.75 63.9 .008 -.187 .068 -.322 -.0509 

 

TABLE 6. Comparison between Language Anxiety and Mathematics Anxiety according to 

School Type 

Variables School Type M SD Std. Error Mean 

Language Anxiety 
Public 3.3482 .30199 .04271 

Private 3.2939 .29066 .06851 

 

Independent Samples Test 

 

t-test for Equality of Means 

t df p 
Mean 

Diff. 

Std. 

Error 

Diff. 

95% Confidence 

Interval of the 

Difference 

     Lower Upper 

Language 

Anxiety 

Equal 

variances 

assumed 

.66 66 .511 .054 .082 -.10984 .21847 

 

Equal 

variances 

not 

assumed 

.67 31.1 .506 .054 .080 -.11031 .21893 
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